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Abstract: The year 1987 represented for us, scholars, thentuipoint for the Europeanization of high
degree studies. The European Region Action Schenthé Mobility of University Students (ERASMUS) is
a European Union student exchange program whiclpl@asd its utility in the last two decade. The b
administration and law studies are two of the fietd studies which have benefited from the ERASMUS
Programme. In this respect we will try to learn kegson of internationalization from the Europeantact
through ERASMUS programme. The ‘win win’ for stuteris not just in the increase of knowledge in the
area of administrative sciences and law, but aisthé share of cultures. The ERASMUS gives studants
better sense of what it means to be a Europeaewitin addition, many employers highly value sach
period abroad, which increases the students’ emapiby and job prospects.

Keywords: internationalization of studies; European areadofcation; the free movement of students; global
freedoms

1. Introduction

Through its policy, European Union wants to createuropean area of freedom, security, justice, and
now of education. In such an area, the citizenstrod at the internal boarder is no longer needed
because they are the fundamental right holders rigit to move freely and establish their resigenc
were they want. Mobility of persons is one of thesmditions necessary to promote and sustain a
competitive system among the member states angaisag them and the third countries.

The right to education was a national one and kaserhe according to art. 14f the European Union
Fundamental Rights Charta, one of the rights ptetedy European Union. This right gives the
possibility to everyone to find educational estsiininents around Europe. Along with this right the
free movement of citizens is mentioned in the Elhdamental Rights Charta — art. 45. At the
beginning of the European project only the emplsyead the right of free movement, in time, this
right has been extended to all EU citizens. Stgriivith the existence of the European Union
citizenship which gives to its holder fundamenights and duties, Directive 2004/38/EC establishes
unique judicial instrument for the free movemenggf citizens and their family members.

European law moves foreword to the third millennilaw by giving to the EU citizen two of the
fundamental rights — the freedom of movement amdridpht to education. We must recognize, now
that the law cannot be conceived without the enisteof “global freedoms”, freedoms for all without

! Senior Lecturer, PhD, National School of Politi&udies and Public Administration, Faculty of RafAdministration.,
Romania, Address: 6 Povernei str., Sector 1, BuwsharRomania, Tel.:+4021.318.08.97, fax: +402128.35,
Corresponding author: mihaelacarausan@gmail.com.
2 (1)Everyone has the right to education and to lzeess to vocational and continuing training. & right includes the
possibility to receive free compulsory educatid). The freedom to found educational establishmeiitts due respect for
democratic principles and the right of parentsrtsuge the education and teaching of their childnezonformity with their
religious, philosophical and pedagogical convictiahall be respected, in accordance with the redtiaws governing the
exercise of such freedom and right.
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discrimination. These are, without any doubt, lthke the exercise of active European citizenship
based on democratic principlesaf@isan, 2009)

Now we can speak about the internationalizatiolPAfand law studies thanks to this ‘open gate’
programme. In our study we will try to emphasize gnowth of the programme from students to staff
and teaching activities as well as its influencéhiminternationalization process.

In our investigation, we will use a complex reséastrategy that combines both the quantitative and
gualitative research methods. For a better view therole played by the ERASMUS programme in
the internationalization process of public admiaisbn and law studies, we will use documentary and
content analyses and as tools of investigation writen/web questioner and interviews (with
employers and ERASMUS students/alumni). Moreoverpur research we intend to reach and to
formulate how public administration and law studsésuld look in the future, in a globalised world —
issues that decision makers in higher educatiorsiéms, should consider in developing strategies fo
potential students in administrative and law saésnéor future ‘world students’.

Under the umbrella of the Lifelong Learning Prognae the ERASMUS has become a driver in the
modernisation of higher education institutions apstems in Europe and, in particular, it has irspir
the establishment of the Bologna Process. Fohigll e consider it important to have researchis t
area without which we cannot speak about the iaternalization of studies.

2. ERASMUS around Europe

Many studie$ show that a period spent abroad not only enrishegents' lives in the academic and
professional fields, but can also improve languagening, intercultural skills, self-reliance arelfs
awareness. The ERASMUS programme is one of thosehwiave opened the system of western
studies to the eastern world; it helped us (froret&a Europe) to improve the future public servants
qualification and teaching activities.

The Programme for Community Action in the Field of Lifelong Learning (the Lifelong Learning
Programme -LLP)? contributes through lifelong learning to the depehent of the EU as an
advanced knowledge society, with sustainable ecenatavelopment, more and better jobs and
greater social cohesion. The programme aims terfdasterchange, co-operation and mobility between
education and training institutions and systemsiwithe EU so that they may become a world quality
reference by bringing European added value dir¢otlpdividual citizens participating in its mobyli

This programme continues the main actions launcheder previous action programmes (in
particular, it brings together the various actifinanced under the SOCRATES Programme and the
Leonardo da Vinci Programme).

The LLP has run since 2007 and consists folir programmes focusing onschool education
(Comenius) higher educatior(Erasmus)yocational training(Leonardo da Vinci) anddult learning
(Grundtvig) respectively;a Transversal Programme targeted on cross-sectoral areas (policy
cooperation and innovation in lifelong learningndaages, development of innovative ICT,
dissemination and exploitation of results){Jand a programme to support teaching, research and
reflection on European integration and key Europwmestitutions and associationdegn Monnet
Programme).

The LLP is open to practically everybody who isahsed in education or training: pupils, students,
trainees and adult learners; teachers, traineretad staff involved in any aspect of lifelongrigag

(LLL); people in the labour market; institutions organisations providing learning opportunities in
any area of education or training; the persons bodies responsible for systems and policies

! See in this sense the OECD and EU policy papeisttan studies presented at the international center. International
mobility of the highly skilled.

2 Established by Decision No.1720/2006/EC of theofaan Parliament and of the Council of 15 Noven#@6 published
in the Official Journal of the European Union N&27 of 24 November 2006.
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concerning any specific aspect of LLL at local,ioegl and national level; enterprises, social pagn
and their organisations at all levels, includingde organisations, professional organisations and
chambers of commerce and industry; bodies providiridance, counselling and information services
relating to any aspect of LLL; associations workinghe field of LLL, including students’, trainégs
pupils’, teachers’, parents’ and adult learnersoatations; research centres and bodies concerned
with education and training issues and not-foriprajrganisations, voluntary bodies, non-
governmental organisations.

The European Commission is responsible for theadvprogramme implementation; its Directorate-
General for Education and Culture coordinates ifferdnt activities. The Commission is assisted in
this task by the LLP Committee which comprises espntatives of the Member States and other
participating countries and is chaired by the Cossioin. And the ‘decentralised actions’ are under
the management of the national agencies in theaB&jpating countries and the ‘centralised’ action
such as networks, multilateral projects and therdws the ERASMUS University Charter, are
managed by the EU’s Education, Audiovisual and @alExecutive Agency.

The National Agencies play a key role in the pdtimplementation of the programme, as they are
responsible for publicising the programme at naidevel, contributing to the dissemination and
exploitation of results, and in particular for theanagement of the whole project life-cycle of the
decentralised programme actions at national lelieé increase/decrease of the students’ mobility
under the LLP programme and also the increase @fntimber of universities which signed the
Erasmus University Charter depends on the nat@agehcy responsivity.

In our study we will pay attention to higher edusatprogrammes, those which are influencing the
training in public administration and law studiémd out of this, to the mobility of the students
around Europe.

ERASMUS is the EU’s education and training progranfor mobility and cooperation in higher
education across Europe. Its different actionsamy address students wishing to study and work
abroad, but also to higher education teachers atetpgise staff intending to teach abroad and to
higher education staff seeking training abroadadhlition, ERASMUS supports higher education
institutions to work together through intensive gnammes, networks and multilateral projects as well
as to reach out the world of business.

The mobility is the period of time spent in anotperticipating country in order to undertake study,
work experience, other learning, teaching or trainictivity or related administrative activity,
supported as appropriate by preparatory or refresberses in the host language or working
languagé.

Few, if any, programmes launched by the EuropeanrUnave had a similar Europe-wide reach as
the ERASMUS Programme. The vast majority of Europaaiversities (more than 4,000 higher
education institutions in 33 countries participatafje part in ERASMUS. More than 2,2 million
students have participated since it started in 1887Avell as 250,000 higher education teachers and
other staff since 1997 (this type of exchange wahér expanded in 2007).

The main aim of the programme is to create a ‘EeaopHigher Education Area’ and foster
innovation throughout Europe. So, ERASMUS has becandriver in the modernisation of higher
education institutions and systems in Europe amgharticular, has inspired the establishment of the
Bologna Process.

Higher education institutions which want to papate in ERASMUS activities must have an
ERASMUS University Charter. The Charter aims torgagee the quality of the programme by setting
certain fundamental principles.

! Lifelong Learning Programme (LLP), Guide 2011, Part : General provisions,

http://ec.europa.eu/education/lip/doc/call11/paeti.pdf
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The ERASMUS University Charter (EUC) provides thengral framework for all the European
cooperation activities, which a higher educatiostitntion may carry out within the ERASMUS
programme. Awarded by the European Commissionvdtig a call for proposals, the Charter sets out
the fundamental principles and the minimum requéet® to which the higher education institution
should comply when implementing its ERASMUS aci@st In addition, EUC holders may apply for
the ECTS/DS label through a specific call for pregde.

3. The Professionalization of Public Administration and the Judiciary

The modern professions are complex, social inglitgtwhich select people of varied skills, often
from several social strata, and organise them different levels of operation and diverse interest
groups. Each level and groups may be sensitiveomtingencies not shared by the profession as a
whole. (Smith, p. 410) Our complex modern staterhaKiple relations and the problems occurring in
different areas of sensitivity of the professioa® highlighted during periods of professional den
Professionals have the special privilege of freedboontrol from outsiders. @ausan, 2010)

Human resources development aims to increase tifessional capacity of employees to continue
their growth and advancement in the system anceteldp, to enhance their ability as a successful
employee in compliance with their duties and greagsponsibilities. The ultimate objective of human

resource management reform is not only to incréasejuality and performance but also to increase
efficiency, productivity, to save resources anddove public interests. §EGusan, 2010)

There is a close correlation between the econoittiateon, employment labour and political decisions
to increase or decrease employment labour in thégsector, public sector employment conditions
and recruitment policies. §usan, 2010)

Changes in HRM in the public sector must be sugdsl the state reform, namely by the creation of
a career system designed to attract in terms ofapayby providing guarantees in terms of planning
and building a career. These two reforming acticens acquire reputation for public system and the
existence of a real professional mobility. For eplanto give a possible solution to improve the
quality of public services, the employee shoulddmuited from the first 10% of graduates each year
but it should also provide opportunities to buitttactive careers. We have to think and promote the
today student as the future civil servant and titeré magistrate. For that, we have to train them i
European environment, to make them aware that #iermral system is not anymore sufficient in a
globalised era.

Recruitment is a process for ensuring a sufficrumber of qualified candidates from which they
select those that best fit to undertake the funstiequired within the system. The study periodedon
abroad, in other European country, does not mdtterpublic authorities when they organise a
recruitment contest. But in the private sector vilé ot find the same situation; for them, if a déunt
studied abroad it means courage and maturity.

The creation of training organizations submittegbtiblic authorities, supports the development ®f it
key source — its human resources. To train meaims/ést in people, to enable them, to operate more
efficiently and to support them so that they mayrbe to use their best native skills (Weiss, 1999,
429-430). It is obvious that only achieving thematstandards is no longer sufficient.

That is why the European universities are now piiamganore and more the mobility of students and
its employees in other countries. The students’ilitplare for studying or internships/placements,
and for employees are the teacher assignmentstaiffidraining. To rejuvenate the public system, we
have to pay more attention to the training systéthe young future civil servants or magistrated an
that means to pay more attention to their skilbsttteir practical European skills. A national civil
servant or judge/magistrate of an EU member stteat be conceived without European experience,
experience which is hard to have at such a youweg Bor that, we see in the Erasmus programme a
possibility to gather such an experience.
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As far as the situation created by the crises gnithds labour market is concerned, we must admit tha
young people entering the labour force for thet firme cannot find a job commensurate with their
educational qualifications.

Some specific skills or cluster of skills have bmeothe ‘hard core’ which provides each profession
with a distinctive focus. Such skills are not alwayniformly distributed throughout the profession.
We saw that professional qualification in the pobdiystem involves several factors which are
interconnected in the same process, such as golitictivation and quality of life.

It becomes important, therefore, in professionalysis, to know who possesses the nuclear skitls an
who does not, since the latter representativesfegly or even be, limited in the full exercise béir
professional competence. (Smith, p. 414) We worifdan Erasmus student has more skills than a
‘national’ student. We are not going to analysehsaisituation but it will be a matter of researchd
future paper.

4. The Erasmus Role in the Internationalisation of Public Administration and the
Judiciary

ERASMUS offers university-level students the chattcgo to another European country to study and
do work placements (traineeships). Periods abraadribute to qualifications at home and help
students get to know different cultures and langsaas well as gain vital experience. Periods abroad
— both for studies and for placements — can lash fihree to 12 months each, for a combined total of
24 months.

More than 2 million students have experienced tlraeans to do an ERASMUS term in one of more
than 4,000 higher education institutions in 33 ipgrating countries. These include all the EU
Member States as well as Iceland, Liechtensteimyhblp, Turkey, Croatia and the Former Yugoslav
Republic of Macedonia.

ERASMUS student mobility is open to all studentgdgtng in a participating country and enrolled in
at least the second year in their home institut®m. any students can participate in the programme
without discrimination, the programme also providdtention to those students which are having
special needs. The home institution of the studapidies for ERASMUS mobility grants to its
national agency while the interested student hdsartoto the international office and/or ERASMUS
office of his or her home higher education instint

The students’ mobility for studies enable studémtsenefit educationally, linguistically and cubily
from the experience of learning in other Europeauntries and to contribute to the development of a
pool of well-qualified, open-minded and internatiip experienced young people as future
professionals.

Erasmus reached the one million mobility targe@®2. The two million target was reached at the
end of academic year 2008/2009. The 2 million studeas Romanian - Laura Popa, University of
Nottingham, master degree. The aim set out in teeidibn of the European Parliament and of the
Council for the Lifelong Learning Programme is &ach at least three million student mobility under
the Erasmus programme and its predecessor prograimyr2012.

In the academic year 2008/260998,523 students went to another European cotmsudy or train.
The largest number of outgoing Erasmus students fwas France, or 28,283, (14.1% share),
followed by Germany with 27,894 outgoing studerd#%), and then Spain with 27,405 (13.8%) The
total flows of outgoing student mobility reachedlire academic year 2008/2009 was of 2,065 million
out of which 317,581 in Germany, followed closely Brance with 316,996 and by Spain with

! Decision No 1720/2006/EC of the European Parliaraed of the Council of 15 November 2006 estahfighin action
programme in the field of lifelong learning, ArécPla.

2 Lifelong Learning Programme, The Erasmus Program2@98/2009, a statistical overview, December 2010,
http://ec.europa.eu/education/erasmus/doc/stath@g@D. pdf
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288,239. Since the beginning of the mobility pesgme we can observe a straight increase in the
number of mobility from 3.244 students to almogd 200 students per academic year.

In the number of incoming Erasmus students foriesudnd placements, in 2008/09, all participating

countries experienced an annual growth as compardde previous year. Malta (31.6%) had the

highest annual growth, followed by Cyprus (25.5%) &reece (24.3%). Finland, the Netherlands and
Germany, on the other hand, experienced the logvesith rates between academic years.

Overall, incoming mobility has increased by 80%ha 31 participating countries since 2000/01. The
number of incoming students has increased steawlilgvery participating country since 2000/01,

except in the UK. There, the increase in incomitglent numbers during this period is only 8.9%
taking into consideration their restrictive policysigning Bilateral Agreements (a.n.).

As in previous years, Spain remained the most poplgstination for European students during the
academic year 2008/09 with 33,172 incoming studgt@s/% share), followed by France with 24,614
incoming students (12.4%) and then Germany witt921l,students (11 %). Romania, Latvia and
Bulgaria sent about three times more students dlitea they received.

In the academic year 2008/09, approximately 60.7@%dErasmus students were female. This
percentage is somewhat higher than the proporfiéentale students of the total student population i
the 31 participating countries in 2008 which was98%6. The average age of Erasmus students in
2008/09 was 23.5 years at the beginning of the 3@88.

The number of Erasmus students as a proportioheofwhole student population in the participating
countries in the academic year 2008/09 was on geedad1%%, up from an average of 0.85% in the
previous year. Some of the very small countries, Luxembourg and Liechtenstein, have much
higher mobility rates.

Taking into account the average study duration lsigher education institution of approximately 4-5
years, it can be estimated that around 4% of Eamopudents will participate in the Erasmus
programme at some stage during their studies.

Apart from the very small countries, Luxembourg drdchtenstein which have only one higher
education institution each, Austria was the bestopming country in terms of outgoing Erasmus
student mobility as a proportion of the total sttdpopulation (1.73%), followed by the Malta
(1.59%) and then The Czech Republic and Spain (%h40ut of the 31 participating countries, 21
matched or were above the average. This entaitslthaountries were below the average of 0.91%.
The lowest average participation rate was in Tuilke$1%), Romania (0.35%), and the UK (0.46%).

Another method to determine the relative positiba oountry would be to compare Erasmus students
to the number of graduates at Bachelor and Mastesl lor equivalent. According to Eurostat data,
higher education graduates in 2008 accounted fer 46 million in the 31 participating countridfs.

the total number of graduates is compared witmtimaber of Erasmus students in the academic year
2008/09, then Erasmus students were about 4.44 &% gfaduates, a slightly higher proportion than
in the previous year (up from 4.23%).

As we have observed, many countries experienceidréfisant imbalance between incoming and
outgoing students, particularly Turkey and RomaAastria, Estonia and Belgium, however, had the
best balance between incoming and outgoing studstidying the ten Central and Eastern European
countries (CEE) in Erasmus student mobility betwtenacademic years 2003/04 - 2008/09 we can
observe the gap between the numbers of incomingoangoing students in these countries has
narrowed in this five year period. Whereas both beirs of outgoing and incoming students in these
countries has increased during this period, thegmage growth in incoming numbers was much
higher than the growth in outgoing numbers.

! Eurostat 2008 data. Out of a total student pofmrasf 21,802,899 in the EUR31, women are 11,764 @8d males are
10,041,405.

2 Here, the number of Erasmus students is dividetth@yotal student population number in each cqufitne total

EUR31 student population according to Eurostat 20418 was around 21.8 million students.
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The lack of knowledge about the possibility offetgdthe Erasmus programme unfortunately affected
the mentioned countries. Beside this, the econdimésicial crises did not give them the financial
support to sustain their period abroad. As we dirdanow, the Erasmus programme was not created
to be supported financially entirely by the Eurap&ommission; the selected students also have to
find sources for co-financing its grant. Most o tfime universities are co-financing the grant, thet
expenses are not covered and so they have to tiired imstitutions (public, private or NGOs) to gran
them financial support.

‘Social sciences, business and law’ were the mogtilar subject areas followed by ‘humanities and
arts’ and ‘engineering, manufacturing and constounét ‘science, mathematics and computing’,
‘medical sciences’, ‘education/teacher trainingddeervices’ were underrepresented subject areas
relative to their share of the European studentfzdipn.

Studying with Erasmus in the academic year 2008/89 most popular among students in the ‘social
sciences, business and law’ areas (a 41.6% sliallejyed by ‘humanities and arts’ (23.3%) and then
by ‘engineering, manufacturing and construction’824); ‘services’, ‘agricultural and veterinary

sciences’ and ‘education’ were the subject areas fwvhich students participated the least in Erasmus

Subject areas seem very stable when it comes terstumobility for studies. During the period
2000/01 to 2007/08 there was an increase in numb&rasmus students studying ‘social sciences,
business and law’ but a decrease in those stuayithin ‘humanities and art§’ Public administration
studies are in the area of social sciences andrifjerity of faculties in this field of study, are
associated or are a department under law, poldiahces and business faculties.

For many European students, the Erasmus Prograswtheir first time living and studying abroad.
Therefore, it has become a cultural phenomenonisndry popular among European students. The
Programme fosters not only learning and understgndi the host country, but also a sense of
community among students from different countriésat is why this experience is considered both a
time for learning as well as a chance to socialize.

Erasmus in the students’ curriculum vitae is seeheing a very positive thing because that one word
explains the whole experience of studying abroaghdd, those who partake in the Programme are
often considerethore employable than those who do not.

Thinking the construction of the European identity can strongly affirm that the Erasmus students
are the ambassadors of a pan-European identitypdlitecal scientist Stefan Wolff, for example, has
argued that ‘Give it 15, 20 or 25 years, and Eunpebe run by leaders with a completely different
socialization from those of today’, referring t@tbo-called ‘Erasmus generation’. (Bennhold, 2005)

5. Learn from the Outcomes of the ERASM US Programme

The Erasmus we have to recognise influenced thmutaimarket, especially because the students are
seeking it having in mind their future career. L&W2007), for example, shows an increase in the
emigration rate of university graduates from abéuiercent in 1980 to about 7 percent in 2000 in
developed countries. The increased demand foredkldbour and the importance of highly skilled
individuals for innovation has induced many cowegrio implement policies geared to attracting
skilled migrants from abroad (OECD, 2002). Underdiag the determinants of migration is a key to
formulating such policies.

In particular, it has been hypothesized that studeobility may act as a ‘stepping stone’ for later
labour migration (Guellec & Cervantes, 2001). Nuowar countries, including the United States,
Japan, and the United Kingdom, attempt to attraghly skilled mobile workers through policies
relating to student mobility programs (Guellec & r@mtes, 2001).It is well recognised, and
demonstrated, the fact that some develop counbriais drain the poor ones, and the students are

! Other subjects comprise "General programmes", itAtjural sciences", "Personal services" and uri§ipdareas of study.
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manoeuvred in this sense. Despite the widesprehef lre the link between studying abroad and
international labour market mobility, empirical égnce is very limited. Establishing a causal link
between studying abroad and labour market molidiwr in life is a challenging task because stuslent
who decide to study abroad are in many ways diftefeom students who undertake all of their
education in their home country. (Parey and Waleling008)

Parey and Waldinger demonstrated that studyingaabiocreases a person’s probability of working
abroad by about 15.20%. This result suggests agtausal link between international labour market
mobility and previous international mobility. Qualive evidence suggests that besides career
concerns soft factors such as interest in foreigtues or living with a foreign partner are imgort
determinants for the decision to work abroad, aedsuggest that the effect of studying abroad may
work through these channels. The period of studyedabroad is affecting the set of skills that a
student acquires during his/her studies. In oueaeh we have applied a questionnaire at the
European Administration field of study“%ear (the year among which we promote the ERASMUS
programme), academic year 2010/2011. The resuttraa reveal the fact that most of the students
consider that the following skills are important tbeir career: the capacity to understand differen
cultures and customs of other countries and thigyati work in an international context. So, out o
60 students 21 of them considers that they alrbagh the first skill, and in the same time morentha
32 of them consider that this is an important regqaent in the labour market. Also, as it concehes t
latter skill more than 23 of them choose a middightvalue (5 on a scale from 1 to 7) as the best
representation of their self assessment. The vagirity of them (44 students) consider that théitgbi

to work in an international context is high valugdthe labour market, and they are trying to raach
during their study period and expect to the unitgts help them in improving it.

We can think of the effect of studying abroad deding the set of skills the student acquires rayiri
his/her studies. We can shed some light on thistegre by investigating whether individuals who
have studied abroad return to work in the sametcpun they decide to work in a foreign country.
There are a number of reasons why mobile graduates be more likely to work abroad in the
countries where they studied abroad before. Dutieg study period abroad they may have obtained
skills that are of particular relevance in thatdabmarket, e.g. language skills, knowledge abbet t
local labour market, or personal contacts whicliifate a match. On the other hand, it is possibi
studying abroad affects the probability of workiedgroad equally for different work destinations. sThi
would be the case, for example, if studying abre@dkens the horizon of the student generally and
leads him/her to search for a job internationalhydependent of where he/she studied before.
Especially, studying abroad could operate as apBigpstone to increase the set of feasible
destinations. This question is also highly relevapim a policy perspective: The ability of the
ERASMUS scheme or other student mobility programsathieve an integrated European labour
market depends on the assumption that students wnat abroad to study in Europe are
internationally mobile after graduation, but remiirfEurope. (Parey and Waldinger, 2008)

6. Conclusions

The ERASMUS programme brought a shine light in thérnationalisation of the public
administration and law studies. ERASMUS is nott jig the benefit of the students, also the
universities have learned from the students’ expee. And, furthermore the university staff was
included in the programme to foster the main idethe harmonisation of the European studies. The
Bologna process, as a result of the implementatfidghe ERASMUS programme, helped us to have a
much more wide view on the importance of the publiministration and law studies. We have been
able, for example, to see how a national studelosdom’ in a European civil servant through the
ERASMUS.

Simona Cojocaru, a former ERASMUS student in pubteinistration, when she went to Portugal
said: ‘... | will go ERASMUS... It is my “hello”, my “godbye”, my only thought.” Back in Bucharest
she concluded: ‘If you have my chance of going ERIA, don't hesitate, not even one second...it
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is worth everything... | just have in my mind the gfrenoments... | forgot how hard it was to leave
from home...It was more than | could ever imagine....560 ERASMUS”...my only advice...and
to be subjective..."go to Portugal’... When this expade ends, you are different, people look
differently at you. Maybe you even have more chartban other do... It's like you have another
status than the “normal” students do. It helps t@define your personality, your expectations from
life and also from yourself. It gives you hope andhakes you wish to improve yourself and your
life.’

With Simona’s thoughts in mind we will try to sumriza what ERASMUS student get after a study
period in foreign country. Taking into consideratithat the national educational systems are
concentrated in offering theoretical and practkiawledge about the national public area, in some
cases in comparative European context, the ERASMxff&rience brings to our students different
knowledge about a different system which offeretiéht civil services to a different society.

From the CEE countries perspective ERASMUS opehedmestern European educational system to
them and give them the possibility to analyze aomparative context the public systems. ERASMUS
also started the harmonization process among pabhanistration and law studies, and more helped
them to have a European approach.
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